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ALove the Lvathalyoyrdeart, God

with all your soul and with all vy
Matthew 22: 3739

RATIONALE:

Inspired by the call of discipleship in Christ and committed to excellence in teaching and learning, we
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and achievements of each individu@lur school aira to assist students in their intellectual, physical,
social, spiritual and emotional development. 8idtipline is an important aspect of this. We recognise
the worth, dignity and uniqueness of every individual in our school community.

{ O W2GahdiKRmary School has adopted a whole school approach to bring about positive
behaviour. This approach has a strong emphasi®achingappropriate behaviours and providing
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provide a safe and supportive environment in which learning takes place. This Policy recognises that w
(staff, students and parents) all share the responsibility for Behaviour Management, with a positive anc
pastoral outlook for dl

We believe the following:

Learning is a cooperative activity.

Every student has the right to learn without being disturbed.

Every teacher has the right to teach without being disrupted.

All members of the school community have tlght to be treated courteously and with
respect.
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SCHOOL RULES:
U LOVE GOBRespect Self
U LOVE ONE ANOTHHRespect Others
U LOVE THE ENVIRONMEREspect the place we are in

These rules underpin our Code of Conduct : Appendix 1




POSITIVREINFORCEMENT

It must be emphasised that all teachers strive to create a positive, rewarding and

enriching learning environment. This remains the single most significant opportunity to influence
cooperative behaviour and underlies all actions in this gollhis needs to be considered at an
individual, class and whole school level.
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who consistently and continually behave appropriately as welhaséd students who make an effort to
manage their own behaviour. The policy also provides for those students who need additional support
and direction.

There are a variety of school and class initiatives examples may include but are not limited to:

* Making Jesus Real (MJR)

* Levels Of Behavioursee Appendix 2
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program.

* Incentive programs in the classroom which acknowledge appropriate student behaviour which is

supported by Levels Of Behaviour

Positive classroom teacher/staff attitudes.
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Merit CertificateqClass Teachers)

Good Manners (Specialist Teachers)

Golden Broom (Leadership Class)

Worker of the Month

Consistent expectations throughout all classrooms regarding student behaviour and procedures

L I R T

While rules are necessary, they do not change behavikeiplositive action does. By valuing and
developing positive relationships, and by implementing behaviour management procedures effectively,
we can improve that interaction.

Our Code of Conduct applies to all areas of the school community and undergolmal rules.

CLASS AND WHOLE SCHOOL BEHAVIOURAL EXPECTATIONS
1 Levels Of Behaviowdras per class discussion and decision
0 Purpose for Learning posters in each classraas per class discussion
1 Students are guided to restore relationships by taking ownership of actions
1 dangerous behaviour warrants immediate removal to the Leadership Team
0 teacher incharge to contact parents/caregivers
0 in severe cases the Leadership Team will corgacénts/caregivers

PROCEDURES FOR BEHAVIOUR MANAGEMENT

AThe use o fchildabysecbrporahpunsifimenior other degrading punishmento
manage student behaviour is explicitly forbidden.

These terms are defined in accordance with th@uide to Registration Standards and Other
Requirements for NorGovernment Schools
9 child abuse
Four forms of child abuse are covered by Western Australialaw:



1. Physical abuse occurs when a child is severely and/or persistently hurt or injured

by an adult or a childds caregiver.
2. Sexual abuse, in relation to a child, includes sexual behaviour in circumstances
where:

a) the child is the subject of bribery, coerwn, a threat, exploitation or violence;
b) the child has less power than another person involved in the behaviour; or
c) there is a significant disparity in the developmental function or maturity of the
child and another person involved in the behaviour.
3. Emotional abuse includes:
a) psychological abuse; and
b) being exposed to an act of family and domestic violence.
4. Negl ect i ncludes failure by a childobs
provision of:
a) adequate care for the child; or
b) effective medical, therapeutt or remedial treatment for the child.
1 corporal punishment
Any punishment in which physical force is used and intended to cause some degree of
pain or discomfort, however light; typically involving hitting the child with the hand
or with an implement; canalso include, for example, forcing the child to stay in an
uncomfortable position. It does not include the use of reasonable physical restraint to
protect the child or others from harm [from UN Committee on the Rights of the
Child, General Comment No. 8006), paragraphs 11 and 15: CRC/C/GC/8, 2 March
2007].
1 degrading punishment
Any punishment which is incompatible with respect for human dignity, including
corporal punishment and nonphysical punishment which belittles, humiliates,
denigrates, scapegoats, threatens, scares or ridicules the child [from UN Committee
on the Rights ofthe Child, General Comment No. 006), paragraphs 11 and 16:
CRC/ C/ GC/ 8, 2 March 2007] .0

SCHOOL AND CLASSROOM POLICY: see Appendix 2 fordetails

All staff follow Levels OfBehaviour to ensure consistency and ownership of behaviour by each student.
The following summarises the Levelled Behavioar-Class procedures

Explanation of stages as per Levelled Behaviour

In the classroom...

1st redtime out in the classroom

2nd redtime out at recess or lunch

3rd redAP

*All children reset onto the green at recess and lunch.

*Specialist teachers encourage the children to return to green (even if they were on a yellow or orange
in class prior).

AP...

1st-Exclusion during recessd/or lunch

2nd-Inschool suspension (1 day)

3rd-Inschool suspension {2 days)
4th-Inschoolsuspension (1 week)

5th-External suspension (Principal discretion on return)

Recess and Lunch supervision by staff:
1 monitor and walk around



9 address at point afeed to avert possible ongoing issues
9 all staff are responsible for students at all times

MANAGEMENT OF BULLYING AND HARASSMENT
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Management Policy. There is a strong statenterthe school community that bullying and harassment
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DEFINITION OF BULLYING:

Bullying is when there is @anappropriate use of powerWhen a person or group of people hurts
(emotionally / physically) or frightens another persdeliberately (on purpose) andepeatedly (again
and again). It is continual and targeted.

Harassment can be seen as a form of bullying. Harassment is any teadwanwelcome or uninvited
behaviour which makes a person feel humiliated, intimidated or offended.

The nature of bullying:
Verbal:
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Physical:
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wDeliberate actiorg with intent to harm

Social:
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Psychological:
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RESPONSE TO INCIDENTS OF BULLYING

Children are not expected to tolerate bullying or suffer in silence. They will be encouraged to disclose
problemsinaneny YSY G Ay 6KAOK (KS& FSSt ar¥S | yR ad:
programs such as

1 Protective Behaviours

1 CEWA Child Safe Framework
are used to support and promote a safe environment by providing students with the tools to speak up.

Themanagement of incidents of alleged bullying will involve the child, parent and teacher. If it is a duty
teacher, the matter is dealt with, and the classroom teacher is informed. The supervising teacher retair
overall responsibility to manage alleged iremdls after immediate issues of safety and fact finding are
completed. At any stage, or in the case of recurring, complex or serious bullying incidents, teachers me
refer the matter to the Principal and or the leadership team. The referral is made foultatisn,

counselling or management (including consequences if necessary).



PROCEDURES FOR STUDENT REPORTS OF BULLYING

Students need to be encouraged to report any incidents of alleged bullying to teachers whether they ar
the person being bulliedr a bystander. Reports can be made verbally or through a written reporting
system, which is treated confidentially.

Sensitive management is required by teachers when handling concerns raised by students, whether
received as a verbal or written report.

PROCEDURE FOR PARENT REPORTS OF BULLYING
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other staff such as the Principal/Leadership Team maynbwaved.

PROACTIVE MEASURES TO MINIMISENBWLLYI

*

Promotion of the school values

o MJR

o Protective Behaviours

0 You Can Do It

0 CEWA Keeping Safe Framework
Information on bullying will be made available to parents, teaching and non teastaffgn the
form of literature, educational sessions or through discussions as required.
The school curriculum will provide opportunities for teaching preventative and proactive
programs such as KidsMatter and You Can Do It, and other material coveriagtive
behaviours & CEWA Keeping Safe Framework
Students will be given opportunities to talk about bullying and other social problems they may be
experiencing through regular class meetings and circle time as per individual classrooms
Teachers will tedtand model positive cooperation through restorative practices in building
positive relationships, negotiation, compromising, sharing, valuing the opinions of others,
discussion skills, respecting others and developing good communication skills.
At risk stidents will be supported to learn appropriate ways of communicating their needs and
relating to others. This support will be provided by the class teacher, with additional assistance
from CEWA staff SWD, Psychologist and outside agencies as appropriate
Emphasise a restorative approach by listening to both sides, problem solving and facilitating
students to find solutions to their interpersonal issues.
Provide a regular buddy progranpairing younger students with older students for a variety of
activities both with an academic and social focuslJR
Regular incursions for studentsi 2 LJA O&a Y I & Ay Of dzZRS O& 06 SNJ o dz
Encourage restorative practice and cooperative learning throughout the school.

SEVERE CLAUSE:

A severe clause will apply for instances of wilful, persistent, malicious or dangerous behaviour,
which threatens the safety of people and/or property, or disrupts the normal teaching and/or
working environment of the school.

The Principal and/or the Leadership Team reserve the right to deal with instances of severely
disruptive behaviour on their individual merits. Any consequences resulting from a severe clause
will not be implemented until the matter has been discussed with the parents of the child anther
stakeholders, eg CEWA personnel.



If a student exhibits dangerous/physical/language behaviour which contradicts the School Rules

and/or the Code of Conduct the following steps are put in place. At anytime, depending upon the

action, the consequences may be escalated , as appropriate.

If a student receives time out during recess and or parents/careigivers need to be notified

Exclusion during Recess/Lunch

In-school suspensioii 1 day

In-school suspensioii 2T 4 days

One weeki in-school suspension

Home suspension

a. Parents/caregivers are calledn for a meeting with the Principal/Assistant Pricipals

concerning home school suspension and upon return, parents/caregivers need to
accompany student for a reentry interview prior to returning to class

arwpdE

The school recognises the importance of estaliling and maintaining a positive and professional
relationship with all stakeholders to ensure the best possible outcome is reached for the student and
that all parties need to work together to ensure this is achieved.

Appendix 1

Love God Love OnAnother Love the Environment
CODE OF CONDUCT

Conduct Statements

1. You act safely and competently.
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making.

3. You act in accordance with the values of the Gospel as defined in the Code of Ethice
Conduct.

4. You conduct yourself in accordance with laveggreements, policies and standards relevant
to your relationship with the school community.

5. You respect the dignity, culture, values and beliefs of each member of the school
community.

6. You treat personal information about members of the school commity as private and
confidential.

7. You give impartial, honest and accurate information about the education, safety and-well
being of students.

8. You support all members of the school community in making informed decisions about
students.

9. Youpromote and preserve the trust and privilege inherent in your relationship with all
members of the school community.
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the Church.

11. You act reflectively and ethidsl

12. You allow students to have a voice in their education, safety and sselhg.

Appendix 2

LEVELS OF BEHAVIOUR

A PBISFOCUSED
STUDENTBEHAVIOUR & ENGAGEMENT
FRAMEWORK
Information Handbook



REPEATEDLY DISRUPTIING CALLING OUT

QUT OF SEAT

TAKING THINGS WITHOUT PERMISSION

THREATENING SOMEONE WHINING

SHARING TEASING

WORKING QUIETLY
FOLLOWING INSTRUCTIONS

| COMPLETING TASK BEING KIND

READY TO WORK CO-OPERATING WITH OTHERS ANGRY YELLING

OFF TASK RAISING HAND TO SPEAK BEING FRIENDLY
TRYING YOUR HARDEST GIVING A COMPLIMENT

HELPING OTHERS ON TASK DISRUPTING
WASTING TIME g
PLAYING FAIRLY

ANNOYING OTHERS

COMPLAINING

NOT FOLLOWING INSTRUCTIONS _
BULLYING STEALING

SWEARING AT SOMEONE VANDALISM
HITTING OTHERS

EXCLUDING SOMEONE

LEAVING CLASS WITHOUT PERMISSION




ACCEPTABLE (YES) BEHAVIOUR UNACCEFTABLE (NO) BEHAVIOUR
®

C Level 1 ¢ Level 2

Level 3

Levels of Behaviour (LOB

Sections

What is the Levels of Behaviour Framework?
ClassPurpose

Getting Started with Levels of Behaviour in the Classroom
Behaviour Expectations Matrix

Visual Map

Objectives & Key Messages

The PBIS/ Levels Of Behaviour Link

Levels of Behaviour : Fidelity Staff SelfiAssessment
Yes/ No @Picture Chart Alternative for Ki2
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1 Whatls ThelLevelsOf Behaviour Framework?

Levels of Behaviour (LOB) works from the premise that many of our students do not naturally
know how to behave acceptably in all school situations and therefore would benefit from
expected behaviours being taught to them. A reactive discipliaproach to misbehaviour
whereby negative sanctions are expected somehow to produce the correct behaviour in the future
will for the most part fail. Disciplinary consequences may be the immediate short term answer to
a student 6s b e h aslitlearutlie wayrofossholviegna stbdert thedcoreect path to
take in the future. Students need to be taught and shown the correct behaviours expected of them
in the way that the LOB approach does which in turn increases both acceptable behaviours and
student engagement.

Research tells us that explicit teaching of acceptable, expected behaviour is a crucial and central
part of effective behaviour scaffolding for students. Schools which succeed in minimising the
impact of problem behaviour plan for tdevelopment of behaviour skills in the same way they
plan for curriculum. These schools and their teachers view the learning of expected, acceptable
school behaviours in the same way as they view the teaching of literacy and numeracy by
working from the bais that not knowing how to behave means it needs to be taught.

Levels of Behaviour (LOB)is a teaching framework that engages students and teachers' to
develop understandings of behaviour and consequence. The framework has been shown to
facilitate the 6llowing outcomes:

=

Sharedunderstanding of ClassPurpose( reasonswe cometo school)

T Explicit understandings of behaviours that support classlearning and how they will be positively
recognised and reinforced in class

1 Explicit understanding of behaviours that impede learning and what all stakeholders can expect

will guide teacher decision making and actions.

Using the framework consistentlyleads to a collaboratively developedmodel of student
engagement. Thigssistghe classteacheiin facilitating positive behaviourin the classroomand
effectiveandefficient management of inappropriddehaviour.

q Purpose Statement
Levels of

Behaviour Behaviour Descriptors

Classify & Mapping
Behaviours




BEHAVIOUR CONSEQUENCES

Encouragement-A smile-Praise for your efforts/good manners from adults :“PP"”i“tg
A thank you from adults-Sickers-Group point-Faction Cards-Class Dojo - Bohariour
Text Home-Principal’s Award-Swish Basketball-Assembly Award
— : Messaging Mi
“The Look” from an adult - A signal from an adult esBs: ﬁg‘ﬁ OulrI;OI‘
Verhal reminder from an adult - A behaviour warning Behaviour c
Response .
Messaging Moderate
Plan .
Behaviours
c Messaging
Serious/Severe
Behaviours

2.Class Purpose

PURPOSE

Attendingschoolhasmanypurposesnot only academidearningbutlearningaboutthe world

from manyaspectandviews. Socializationmakingfriends,beingexposedo diversepeople,
opinions,broadening horizons, developing self-- discipline and determining one's strengths and
wedaknesses are all partof thed p u r ptalbwesétudentsiltimatelyto earnaliving andserves
asasteppingstoneto further education and/or challenges. It not only benefits the individual but
aims at producing responsilditizensableto taketheir placein societyascontributingadults.

Levels Of Behaviour (LOB) is a classroom / school wide system which aids students in becoming
-aware of why they cometo schod (Purpose)

~moreresponsblefor their own behaviour (Self-Discipline)

-motivated leaners

LOB isbasednthefoundatiorthatchildrenarecapablefbehavingn anappropriatenannegat

school. The Ultimate Purpose of LOB is to form an environment where students are safe, happy,
respectfuldisplayresponsiblattitudesndearnothebesbftheircapabilitiesHavingthestudents
createheirgroupPURPOSHEWhydowecometoschool?assistsheLOB systenachievehe

Ultimate Purpose as outlinatove.

Within LOB, positivebehavioursrewardedvithavarietyofbothintrinsicandextrinsicstrategies
which mayincludeusingtheSWISHBasketbalsystenmaswell asotherincentivesincludingthoseas
outlined ontheBehaviourConsequenc€hartin theGREENsection.



PURPOSE BANNER

WECOMETO
SCHOOL TO MAKE
LOTS OF FRIENDS,

LEARNand HAVE
FUN

The Levels of Behaviour (LOB) Perspective
Helps students seea Purposefor coming to school
Consistent staff decision making -k class /playground behaviour - -
Explicit teaching of behaviour expectations & replacement behaviours (class/playground)
Classdiscussionson Acceptable (Green) Behavioursand Unacceptable (Levels1,2,3) behaviour
Systemfor Positive reinforcement in the class/ playground

To T I Do Do

E.g. Raffles / Faction Points / Encouragement / SBistketball / Assembly Award

3 Getting Started with Levels of Behaviour in the Classroom

Preparation

We would recommend an Al sized Levels of Behaviour chart as an essential start point prior to
commencing Levels with your class. This can be organised by loading the Levels of Behaviour chart pdf
onto a memory stick and taking it to a commercial print business such as Office Works. An Al laminated
poster costs approx. $30 per poster.

Prior to commacing the Levels process with a class we would recommend reflective thoughts on;

1 What you would like your purpose statement to include ?
T How would you like to go about developing a purpose statementi-cooperative
group construction, classdiscussion,reflective writing etc ?
1 Typically what behaviourswould youlike to be specific for your setting/class,
both acceptable/positive behavioursto nuture, build andconsolidate aswell as
the rangesof unacceptable behaviours you would like to focus on reducing?
1 Whichother stakeholderswill youneedto liaise with during this processand how canyou
build cooperative support networks eg parents, administration etc?
9 Link your Behaviour Descriptorsto a set of 3-5 EXPEQATIONS (see LOB Matrix)
Discussion & Development of Levels with Class
The value of the Levels process is the discussion, explicit focus and class/group construction of
knowledge that is represented on the chart. This process is well documented in the Levels of Behaviour
handoutwe have produced. Please contact/post of you would like an updated copy.

At the conclusion of Levels process with your class you will have

1 A Class Purposéoster/Visual

1 Levelsof Behaviourchart with behaviour descriptors relevant to your context
addedto the chart via classinput.

1 ALevelsConsequencechart that outlines what canbe reasonablyexpected for
the varying levels of behaviour

Verbal Prompts& Scaffolding- Using theLevelsVisualsin Class
We would highly recommend that thbart be referred to when discussing behavioural issues drawing
students in to reflective/metacogntive reflection through prompt questions such as



1  Where do you think that behaviour would be at the moment?

1 Isthere agreen behaviour that would help right now?

91 Isthere agreenwayto showé . (afiger/frustration)
Incorporating Levels Discussions Regularly
We would recommendhatto beginwith referencas madeto the classon a regularbasisand
thatanat leastweeklydiscussiornis heldto fine tune,addchangeor modify. Consistent
referenceo thevisualsis a cornerstone of the approach, a once off lesson and then the putting
away of the charts will have minim@hpacton anypositivebehaviourchange.

Class Level SociaBkills

It is possble to include pro-- socia class socid skillsin the interactive whiteboard version of Levels of
Behaviourandthenusehyperlinksto build setsof examplesandindicatorsto illustrateexampleof
such behaviourd hereis the prospecfor significantvaluein this processaasunderstandingsa/ould
bebuild fromreal classexamplesandaddedo throughthe year.

Additional Support Materials
We havedevelopedrangeof supportmaterialto supportthe concept Examplesof support
materials includes

=

Levels of Behaviour Tracking Book

1 1 &imthe GreenWristbands

1 Interactive Whiteboard charts and activities

1 Greenbehaviour GoalsDaily record Bookfor students

4. Behaviour Expectations Matrix

LEVELS OF BEHAVIOUR - BEHAVIOUR DESCRIPTOR MATRIX

Routines »
Classroom & i viti
: o Desk Work Cooperative Activities Playground /
Expectations Transitions &/ Groups
4 4
ENTER CLASS SAFELY
LEAVE CLASS SAFELY USE EQUIPHENT SAFELY
Be Safe MOVE IN CLASS SAFELY SITIN A SAFE WAY KEEP SAFE SPACES KEEP SAFE SPACES
1IOVE BETWEEN CLASSES PLAY SAFELY PLAY SAFELY
SAFELY
KEEP HANDS & FEET TO SELF
USE APPROPRIATE LANGUAGE
BEKIND
SOLVE PROBLENS PEACEFULLY
O N WORK QUEETLY SHARE
USEGOOD SPORTSHANSHIP
"TREAT OTHERS AS YOU
RAISEHANDTO SPEAK HeLP
Be Respectful | WOULDLKETOBETREATED INCLUDE EVERYONE
INCLUDE OTHERS
KEEP HANDS & FEET TO SELF
FOLLOW GAME RULES
USE FRIENDLY WORDS
TRY YOUR HARDEST
TIDY UP AFTER YOU ST Ay
FOLLOWING ADULT DIRECTIONS
ACCEPTABLE (YES) BEHAVIOUR UNACCEPTABLE (NO) BEHAVIOUR Be Responsibe HELP OTHERS TIDY UP Sk o o= 0 F eereo I ot {ame e
C [ FOLLOW ADULT DIRECTIONS i AR
Level 1 ® Level 2 ® Level 3 STAYONTANC
HAVE ALL MATERIALS READY CMPETETASK

Levels Of Behaviour Main Chart & Matrix Chart




LEVELS OF BEHAVIOUR - BEHAVIOUR DESCRIPTOR MATRIX

Routines »
Classroom & Desk Work Cooperative Activities Playground /
Expectations Transitions &/ Groups
Y
ENTER CLASS SAFELY
LEAVE CLASS SAFELY USE EQUIPHENT SAFELY
Be Safe MOVE IN CLASS SAFELY p——— KEEP SAFE SPACES KEEP SAFE SPACES
MOVE BETWEEN CLASSES PLAY SAFELY PLAY SAFELY
SAFELY
KEEP HANDS & FEET 10 SELF
USE APPROPRIATE LANGUAGE
BEKIND
R SOLVE PROBLEMS PEACEFULLY
WORK QUEETLY SHARE
it — = USE GOOD SPORTSMANSHIP
Be Respectful INCLUDE EVERYONE
INCLUDE OTHERS
KEEP HANDS & FEET 10 SELF
FOLLOW GAME RULES
USE FRIENDLY WORDS
TRY YOUR HARDEST
TIDY UP AFTER YOU A
FOLLOWING ADULT DIRECTIONS
Be Responsible HELPOTHERSTIOYUP I Sk FOR HELP IFNEEDED | FOLLOWING DIRECTIONS
FOLLOW GAME RULES
FOLLOW ADULT DIRECTIONS b
HAVE ALL MATERIALS READY S

In theMatrix exampletheLOBbehaviourdescriptorshavebeencategorisednto 3 overall ExpectationgBe Safe- Be
Respedful- Be Responsible). If the schod has a set of Schod-wide Expectations, the Levels Frameworkcan be
assimilatednto thoseexpectationor thesakeof uniformityandconsistencpcross theschool.

3--2 EXPECTATIONS --ZPOST THE LEVELS MATRIX IN YOUR ROOM &
PRESENT IT AS AN ONGOING TEACHING RESOURCE TO PROMOTE
GREEN BEHAVIOURS

TeachersvhomaydecidaousegheMatrix versioncouldusdatinaPowerPoint
presentation mode or the electronic 'Flip Chart version in addition to thePosted
(hard copy Matrix)




5. LOB VisualMap

Levels of Behaviour : Visual Map Development

1. Class Purpose Statement

Key Questions— Purpose Questions

What makes a good learner?

The class purpose is integral to the process. ft becomes the
foundation of ali student engagement , conduct & decision
making in the classroom.

Tne instructional process has been conducted as either.
o Whole class discussion

. Smolf group cooperotive activity

Why do we put on our school uniform and come to school each day?

2. YES Behaviours

Goal

Define a list of behaviours that are “Yes” behav-
iours that help to achieve the class purpose

Key Questions— YES Behaviours

What do good learners do?

The process begins with YES behaviours that heip all to pro-
gress towards achievement of the class pirpose. Behaviours
are described in observabie terms in short phrases that cap-
ture what the behoviour would look like if viewed by an ob-

seiver.

What helps us to learn, show respect and grow?

What behaviours help us achieve and more towards our class purpose?

How could we disagree with someone with a YES Behaviour?

3. No Behaviours

Key Questions— NO Behaviours

What behaviours interrupt learning?

The No behaviours section draws on the betaviour descriptors
that impede progress towards the class purpose. These wilf
range from the minor but frequent behaviours that reduce aca-
demic ergaged time through to behaviours that impact nega-
tively on the sociai cohesion and cooperation of the classroom.

What behaviours make us feel unsafe or not respected?

What behaviours reduce engagement with learning?
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